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Engedje meg, hogy ezlton adjak tajékoztatast arrdl, hogy a Magyar Rektori Konferencia
részvételével is megvalosulo, a szakma-, ill. gyakorlatorientalt fels6foku oktatas (Professional
Higher Education, PHE) szerepének Ko6zép- és Dél-Kelet Eurdpaban torténd erdsitését célzo
harom éves PROCSEE (Strengthening Professional Higher Education and VET in Central and
South Eastern Europe) projekt 2018 év végével lezarult.

A projekt sordn széles korli szakmai egyeztetés folyt a PHE jelenlegi kihivasair6l és azok
kezelésének lehetdségeirdl az érintettek bevonasaval, igy a fejlesztési javaslatok a felsGoktatasi
intézmények tandrai, kutatdi mellett a munkaltatok és egyéb ipari szereplok, valamint az
érdekképviseleti szervezetek szempontjaira is reflektalnak.

A magyar részvétel szakmai hasznossagarol és a projektben kidolgozott PHE-t érint6 fejlesztési
otletekrdl tobb alkalommal is elismer6 visszajelzéseket kaptunk mind hazai, mind nemzetkozi
érintettektol.

Fentiekre val6 tekintettel, a Magyar Rektori Konferencia a projektben kézremtikodo hazai és
nemzetkozi szakérték tamogatasat ¢élvezd, szakmaorientalt fels6oktatasi képzések
fejlesztését célzo javaslatokat eziton ajanlja a hazai szakmapolitikai fejlesztési egyezteté
forumok figyelmébe. Az alabbiakban a projekt négy PHE prioritasa mentén meghatarozott
fejlesztési javaslatok vezetdi Osszefoglaldja talalhatd, a javaslatokat részletesebben kifejto,
angol nyelvii ,,National Implementation Guide” c. dokumentumot jelen levélhez csatoltan
kiildom.

A Magvyar Rektori Konferencia szakmaorientalt fels6oktatasi képzéseket (PHE) érinté
fejlesztési javaslatai

1. A hazai alkalmazott tudoményegyetemek regionalis fejleszté szerepének erésitése

A jelenleginél joval szorosabb, gyakorlatilag intézményesiilt kapcsolatrendszer kiépitése ¢s
miitkodtetése sziikséges a regionalis Sstakeholder csoportok és a régiokban levd alkalmazott
tudomanyegyetemek kozott, mas felsdoktatasi intézményeket is bevonva. A regionalis
kapcsolatrendszer keretén beliili, koordinalt egyiittmtikddéssel sziikséges tamogatni a
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regionalis  fejlesztéseket, melyben az alkalmazott tudomanyegyetemek, mint
tudaskézpontok  vannak jelen ¢és  kozremikddnek a  fejlesztési  stratégidk
»tarsadalmasitasaban”, vagyis mobilizaljak a helyi tarsadalmi szereploket a stratégiak
megvalodsitasa érdekében. Sziikséges tovabba a megindult dualis képzések és a regionalis
fejlesztési stratégiadk harmonizalasa, mert a fejlesztések megfeleld, kvalifikalt munkaerd
(human téke) nélkiil megrekednek. Szintén az intézményesitett kapcsolatrendszer segitségével
javasolt bevonni a regionalis stakeholdereket az alkalmazott tudoméanyegyetemek intézményi
stratégiainak kidolgozéséba.

2. A PHE proméciéja a munkaerdpiacrél hidnyzé készségek és szaktudas potlasa
érdekében

A masodik PHE prioritast targyalo projekt szakért6i csoportja kiindulasként az alkalmazott
tudomanyegyetemek meglévo funkcioi tudatositasanak jelentoségére hivta fel a figyelmet.
Az ipari szereplOk és az intézmények kozti egyiittmiikodés fokozasanak egyik fontos elemeként
rogzitették a szakértok a munkaerdpiacon jelen 1évo stakeholderek részvételét a PHE képzések
képzési és kimeneti kdvetelményeinek meghatirozasaban, és folyamatos feliilvizsgalatdban. A
PHE promoci6ja nem lehet oncéli, a kommunikaciéo arra Kell, hogy ravilagitson, hogy
miként szolgalhatjak az alkalmazott tudomanyegyetemek az ipari szereplok érdekeit.
Ennek megfeleléen a munkaerdpiaci szempontok PHE képzésekbe torténd beépitése érdekében
a szakértok a stakeholderek bevonasat javasoljadk egyéb folyamatokba is a KKK
meghatarozasa mellett: az intézményi akkreditaciés eljarasban, a tantervek
kidolgozasaban vagy a zarévizsgakban val6 stakeholderi részvétel mind ezt a célt szolgaljak.

3. A hallgatok munka vilagaban torténd elhelyezkedésének szervezése és nyomon
kovetése

A hallgatok munkaerdpiaci jelenlétének két szegmensét kiilonboztette meg a projektmunka: a
hallgaté tanulményai sordn végzett gyakornoki munkat, majd a munkaerdpiacon torténd
elhelyezkedését. A gyakornoki munka vonatkozasdban tett fontos megallapitas szerint az
érdemi gyakornoki munka biztositasara gazdasagi 6sztonzokkel (adocsokkentés,
adomentesség, mentor finanszirozasa) javasolt motivalni a piaci szereploket. A hallgatok
munkaerdpiaci elhelyezkedésének problematikdja visszautal a PHE képzések szinvonalara.
Fontos tudatositani, hogy a végzett hallgatok sikeressége szorosan osszefiigg a PHE
képzések mindségével, az alkalmazott tudomanyegyetemek a magyar és kiilhoni intézmények
teljesitményalapu versenyének szerepldi, €s az érvényesiilésiikh6z mindségi, vilagszinvonalu
oktatast és képzést kell biztositaniuk. Az érdeklddd, motivalt, keményen dolgozo
hallgatoknak lehetOségiik van arra, hogy gyorsabban fejlddhessenek, képesek legyenek
kiilf6ldon tapasztalatokat szerezni, Kiprobalni magukat a munkaerdpiacon, és mar tanulmanyaik
soran is képesek legyenek lizleti vagy alapkutatasi projektekhez csatlakozni. Az alkalmazott
tudomanyegyetemek szempontjabdl igy kulcsfontossagi a munkaerdpiaci trendek kovetése
a végzett hallgatokkal val6 folyamatos kommunikacion keresztiil, vagyis sziikséges
kiépiteni egy jol miikod6 alumni rendszert.
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4. Személyes tanulasi kornyezetek kialakitasa a Sszakmaorientalt felséoktatasban

A szakértdi csoport e teriilet legfobb kihivasaként azt allapitotta meg, hogy hidnyossagok
mutatkoznak a személyes tanulasi kornyezetek fogalmaval €s kialakitdsanak moddszertanaval
kapcsolatban, amelyek a tudatossdg, a motivacio, az érdekldédés és az elkotelezettség
teriileteken érhetdek tetten. Ennek oka, hogy éltalanos a bizalmatlansag a tanuldsi kdrnyezetek
Uj megoldasai irant, a négy érintett fél, azaz az intézmények, a tanuldk, a munkaerdpiac €és a
tarsadalom kozott. A probléma kezeléséhez kiindulasképpen sziikség van az érintettek
elkotelezodésére a modern metodologiak megismerése irant és Kreativitasuk
hasznalatara. A megvalositasahoz elengedhetetlen egy jol koriilhatarolt, hatékony, interaktiv
egyiittmikodést lehetdvé tevd Keretrendszer, valamint az ezt timogaté kormanyzati és
intézményi szintii szabalyozas. A sikeres mukodtetéshez pedig sziikségesek a korszeri
tananyagok és olyan modszertani képzések, amelyek az oktatokra, a hallgatokra, a személyes
tanuldsi kornyezetet tervezését segitdé mentorokra és az intézményi menedzsmentre is
Kiterjednek.

Bizom benne, hogy a fentiekben részletezett fejlesztési szempontok tdmogatni tudjak majd a
szaktarcak stratégiai tervezési folyamatait. A javaslatok értelmezése és azok tovabb gondolasa
vonatkozasaban a tarca szives rendelkezésére all a Magyar Rektori Konferencia Titkarsaga.

Budapest, 2019. januar 31.

Tisztelettel:
M
W
Prof. J6zsa Janos
elnok
3
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Executive Summary

The policy-oriented EU project PROCSEE (Professional Higher Education Excellence Program
in Central and South Eastern Europe) aimed at positioning the knowledge-service roles of
professional higher education (PHE) in line with the 21st century challenges. The work was
carried out along four priorities. Experts and umbrella organizations of the seven countries
participating in the project (Belgium, Czech Republic, Croatia, Hungary, Malta, Romania,
Slovenia), after the diagnosis of the current situation and the future challenges, formulated
proposals for EU and national political decision-makers which would be needed to implement
in this large region of Central and South-Eastern Europe.

Strengthening the Regional Development Role of the Hungarian
Professional Higher Education (Priority 1)

1. Proposed goals

1. It is needed to establish and operate a much closer, actually institutionalized system of
cooperation among the regional stakeholder groups and the PHE in the regions.

2. In view of the fact that there could be more higher education institutions (professional
and / or academic) in a particular region and may be interested through their knowledge
services, it is necessary to achieve coordinated co-operation in contributing to the
development of the region.

3. Itis necessary to realize the substantial participation of PHEIs as knowledge centers in the
development and implementation of regional development strategies in the region.

4. Involvement of PHEIs in the socialization of regional development strategies is
indispensable because without the continuous mobilization of local social actors (social
capital), meaningful and professional strategic developments are not possible.

5. It is necessary to harmonize the initiated dual education and regional development
strategies, as the developments are stalled without adequate, qualified workforce (human
capital.
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At the same time, it is necessary to involve local / regional stake-holders in the
development and implementation of PHEI's institutional development strategies as they
must also respond to regional challenges.

In every countries, including Hungary, the social responsibility of higher education,
including the PHEIls, and their involvement in the implementation of the regional
sustainability paradigm shift is already a priority.

In the future, the central role of PHEIs as knowledge providers will be an inevitable task in
the design and operation of regional knowledge and innovation networks.

2. Proposed operational program

Revision and formulation of HE-policies to encourage a regional mission. Responsible:
Government, proposed deadline: 2019

Demonstrating a regional role in PHEI strategies. Responsible: PHEI, suggested deadline:
2019

Measuring the regional effects of PHEIs. Responsible: HRC, proposed deadline: 2020
Strengthening consciousness + communication of the regional importance of PHEIs.
Responsible: HRC, PHEI, proposed deadline: 2019

HR policy reinforcing regional knowledge service competencies. Responsible: PHEI,
suggested deadline: 2021

Developing Regional Educational and Learning Networks. Responsible: PHEI, suggested
deadline: 2021

Strengthening PHEI competencies in identifying specific and changing local needs.
Responsible: PHEI, suggested deadline: 2022

Strengthening regional and governmental co-operation in local development Responsible:
Government, proposed deadline: 2019

Involvement of PHEIs in the elaboration and implementation of regional development
programs. Responsible: Regions, proposed deadline: 2020

Strengthening mobility among PHEIs and the regional business sector. Responsible: PHEI,
regions, proposed deadline: 2020

Launching joint leadership development programs with the participation of regions and
PHEIs. Responsible: PHEI, regions, proposed deadline: 2020.

Development of PHEI governance structure involving regional stake holders, Responsible:
PHEI, regions, proposed deadline: 2020
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Promotion of the Professional Higher Education in Responding to Skill
Shortages (Priority 2)

1. Summary for promoting PHE in responding to skill shortages

Companies should analyze requirements against higher educational programs and its outcomes
(quality requirements system, aka ‘KKK’ in Hungarian) in case of the degree programs they are
concerned. These required competences should be frequently updated in the requirement system
('"KKK’) based on the proposal of a consultative body consisting of the representatives of the industry.

People from the industry should also be involved into the higher educational program-, institutional
accreditation processes, and curriculum assessment/development with a special focus on the learning
outcomes, and they should also be actively involved in the final exams of the higher educational degree
programs. Learning outcomes should also regularly be assessed and examined how relevant they are
in certain professions. The result of the assessments also give input for skills-related developments.

The quality of work practice through the degree program should be improved, and developments
should be based on the recommendations of students and industry people.

Establishment of a system for regular communication and cooperation between the higher educational
institutions and the world of work would be crucial. A possible way is to involve industry partners in
the governing bodies of the higher educational institutions. Universities should also be motivated to
be more active in collaboration with the industry.

Relevant parts of the students gain work-experience before their higher educational studies. This
practice should be taken into consideration throughout the students’ studies.

2. Proposed operational plans

1. Creating close and meaningful partnerships between PHE institutions and other actors from the
world of work (both public and private entities, including for-profit and non-for-profit sector).
These partnerships will envisage all activities such as curriculum design, evaluation, assessment,
practical training, permeability between industry and teaching career, research projects and other
related activity of a PHE institution

e PHE and a more profession-specialized knowledge (compared to the presently typical
knowledge level of the newly graduated people) are welcome by the labor market

e Aspecial attention should be addressed to the development of new professions in line
with automation trends

2. Improve data collection, analysis and reporting at institutional and system level aiming at the
support of

e evidence-based policy-making

e the promotion of PHE

e the increase of public awareness of the significance of PHE

e identification of good practices, benchmarking

e discovering study opportunities and their links to the world of work
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Governmental guidelines regarding the types of skills to be taught in PHE should be backed up with
the data collection and the outcome of the analysis. A way to improve data collection can be
manifested in further development of the Hungarian ‘Graduate Tracking System’ (DPR).

3. In order to inform stakeholders about the competences of graduate students, it is needed to
increase the transparency and comparability of

e the provided and recognized qualifications

e learning outcomes

e the types and lengths of students’ work experience

4. Establishing alliances and synergies among institutions of different levels and types to facilitate
knowledge (cognitive and practice-based) exchange, resources exchange, the promotion of study
programs and the creation of joint projects.

e Permeability between the different levels of study programs should be enforced.
There should be an option to get into higher education from Professional Secondary
Education (VET), and also the opportunity to shift from BA degree programs to the
lower level higher educational program, called ‘FOSZK’ in Hungarian, a one or two
years professional program after secondary education. The latter option would lead
the student to a professional shift while receiving a qualification, if he/she realizes that
his/her professional ambition differs from the one being taught during his/her BA
program.

e Developing synergies between the different PHE strategies and societal initiatives is
also very important. There are existing strategies that effect PHE, such as the ‘Change
of Pace in Higher Education’ strategy, the ‘Irinyi program’ or the Industry 4.0
framework program, but they should support each other more.

5. Promoting Professional Higher Education to prospective students and non-traditional learners, as
well as to the wider society by means of smart communication about the role and mission of PHE.
Communicators should involve current PHE students, recent graduates, career counsellors and the
actors of the industry.

e Relevant parts of media coverage could help in proper streaming of information that
would inevitably support families in decision making regarding the professional carrer
of the youth.

e Private institutions giving low quality graduates should be eliminated.
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Organization and Monitoring Student Placements in the World of
Work (Priority 3)

1. Summary

The ideal higher educational system reflects the needs of the labour market, and it is
improving dynamically and constantly in response to the social-economical changes.

PHE institutions should provide high quality, world standard education and training on the
given fields. This implies also a performance-based competition both among the Hungarian
institutions and internationally, and also the fact that the Hungarian PHE sector covers all the
knowledge-fields and levels with collaborating institutions in a network.

Interested, motivated, hardworking students have the opportunity to progress faster and
further in their studies supporting each other. They are able to receive experience abroad, try
themselves in the labour market, and they are able to join live business projects or basic
research projects even during their studies.

Suggested main activities in the next years are:

1. Extend the activities of Student Service Centers in local and at national level.
2. Involve Alumni students into the education.
3. Creating experience-based quality tools.

Consequently, the main demands against the government are the followings:
1. To provide economic incentives (tax reduction, tax exemptions, mentor paying) for
companies that are accepting students as interns.
2. Determine guidelines in the review process of requirements against all higher
education programs with a special attention on the involvement of industry actors.

2. Proposed operational plans

1. Install / nominate a “manager” as an interface between the students, stakeholders and
the world of work — in order to make him / her a “key-account manager” for the
representatives of industries related to the study program and a “product manager” of the
study program.

2. Involve students in the process of obtaining / applying for work placement and competing
for the best practical training — in order to simulate the conditions on the labor market
and to give students the responsibility of their own training.

3. Set up a committee structure at institutional level for strategy development, study
programs and quality management, having regular meeting and a rigorous definition of
roles — partners from industries related to the study program should be members in this
committee.
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Provide a framework for learning outcomes tailored for the work-placement, as part of
curricula (the learning outcome are usually related to what students study inside the PHE
institution, but it is needed to extend them, in order to include activities as the work-
placement as well).

Create practical and quality tools (handbooks, manuals, database etc.) for stakeholders,
students, mentors and tutors - it is important for mentors and tutors to become
familiarized with pedagogical skills and communication skills, in order to be able to pass
their know-how; also, students need guidance for acting as team players at the work-
placement.

Establish alumni department with dedicated staff to manage alumni database and keep in
contact - Alumni could be instrumental in recruiting pool for future guest lecturer and in
facilitating work-placement for current students.

Implement a PR awareness campaign, targeting the employers, about the benefits of
student placement.

Offer economic incentives (tax reduction, tax exemptions, mentor paying) for companies
that are accepting students as interns.

Increase work-based learning/teaching in PHE institutions by inviting practitioners as guest
lecturers, on a regular base - this measure should become part of a strategy.

Define policies for student’s engagement in companies in order to enable the student to
work in different departments during the placement period and, thus, to discover what
suits his talents best.
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Personalization of learning environments in Professional Higher
Education (Priority 4)

In order to achieve success in the labor market possession of comprehensive lifelong learning
competences is vital. Consequently, personal learning environments play a crucial role in acquiring
such skills and aptitudes.

The present three-year consultation project emphasized that the concept of personal learning
environment includes both types of instruction based on the students’ physical presence and on-line
work respectively. While digitalization supported activities are gaining increasing importance,
knowledge acquisition cannot be limited to on-line environments alone. Throughout the project we
kept this tendency in mind.

One of our conclusions was that the main challenge in influencing personalized learning environments
is the lack of thorough knowledge regarding the respective concept and the relevant development
methodology, mostly due to less than optimal levels of awareness, motivation, interest and
commitment. Such deficiencies are partly due to a general mistrust toward new approaches to
learning environments among the four parties concerned: the institutions, the students, the labor
market, and the society. Therefore, any solution to this problem requires the commitment and
creativity of these four actors.

Professionals of the field must have an open mind and be willing to develop methodologies capable of
providing an effective answer to the latest challenges via monitoring and evaluating the learning
process. Another important concept is the flexible design and support of such learning environments
while retaining the flexibility of learning as well.

It is beyond doubt that a clearly defined and effective framework system facilitating interactive
learning while adhering to the relevant governmental and institutional regulatory background is vital.
Success is dependent upon modern educational materials and methodological training schemes aimed
at not only instructors and students but also mentors supporting the design of personalized learning
environments, and the management of the given institution.

Consequently, intending to meet the respective challenges, we developed a three-part proposal
package addressing the levels of the EU, the general international arena, and the national educational
sphere.

In line with the above, we urge the modernization of the ERASMUS mobilization framework system, in
order to enable it to support distance learning-based personal knowledge and experience acquisition.
Furthermore, we propose the establishment of a Common European Digital Course Repository
functioning as a type of a catalogue helping students to explore or examine the distance, or blended
training schemes combining on-line and physical contact, and facilitating enrolment in the respective
programs of higher education institutions in the given member states. Moreover, the elaboration and
application of a shared digital standard is indispensable for the development of personalized learning
environments as well.

We also recommend the appointment of sector-specific specialists or experts responsible for the
development of personalized leaning environments in the practice-oriented higher education sphere.
Furthermore, we insist on the importance of technological support adaptable to the given learner
demands.
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Regarding the international level, we propose the establishment of joint degree networks based on
blended learning along with e-Learning schemes delivered exclusively via distance learning methods.
Above said methodological renewal should be extended to internship programs as well. The realization
of such objectives requires the development of shared accreditation procedures and the identification
of currently available best practices.

The functioning of such scheme requires a uniform e-Learning system, based on the cooperation of
the members of the institutional network. Consequently, students would be able to complete another
course offered by a participating profession-oriented higher education institution. We also urge the
expansion of the ECTS European Credit Transfer System to distance learning programs in order to
promote the formation and sustainable operation of ERASMUS programs utilizing open and distance
learning options.

On the national level, we believe the current felvi.hu website should be modernized and transformed
into a National Higher Education Portal and Digital Knowledge Base performing a research and
instruction support function while promoting the design and development of personalized learning
environments.

At the institutional level, we recommend the formation and eventual implementation of the
Competence Development Centre concept. Such centers, taking into consideration the local situation
and features, are designed to provide support to students.

The realization of these objectives requires government level decisions reinforcing the legitimacy,
financial background, and general support behind the development of personalized learning
environments in the profession-oriented higher education sphere.

Edited in December 2018

Compiled by the Prof. LdszI6 Dinya, Dr. Anna Medve, Prof. Gyérgy Wéber, Dr. Réka Racskd, Petra
Perényi — Hungarian Rectors’ Conference and HRC's assigned PROCSEE experts
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